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Executive Summary 

The Philippines has entered a decisive phase of basic-education reform in which mathematics recovery, 

foundational numeracy, teacher capability, contextualized instruction, and measurable learner mastery are no 

longer separate policy concerns. They increasingly operate as parts of the same national learning-recovery 

agenda. Republic Act No. 12028, the Academic Recovery and Accessible Learning (ARAL) Program Act, 

establishes a national intervention program for learners who have not attained required competencies, 

particularly in reading, mathematics, and science, and expressly prioritizes mathematics and reading because of 

their role in critical and analytical thinking.
1
 

Current implementation data reinforce the urgency of this agenda. In May 2026, the Department of Education 

(DepEd) reported that the number of learners categorized as not or low proficient in mathematics fell from 

approximately 13 million to 6.8 million during School Year 2025-2026. At the same time, DepEd identified 

Grades 7-10 as a continuing area of concern, signaling that early gains must be sustained through secondary 

mathematics rather than treated as a short-term recovery event.
2
 

This white paper proposes EquiMath Philippines, a Philippine-adapted mathematics remediation and teacher-

capacity framework. Its purpose is not to import a foreign curriculum or create a parallel school program. Its 

purpose is to organize existing Philippine policy directions into a coherent implementation system built around 

diagnostic assessment, differentiated intervention, teacher development, appropriate technology, Learning 

Action Cells, local adaptation, outcome measurement, and train-the-trainer replication. 

The technical architecture builds upon the EquiMath model developed by Laurence Anthony Villar Fernandez, 

whose published framework integrates differentiated instruction, formative assessment, scaffolding, educator 

training, technology, data use, pilot implementation, and measurable outcomes. For Philippine application, 

however, every component is re-grounded in Philippine law, DepEd policy, Philippine professional-

development structures, local resource conditions, and the principle of contextualization.
3
 

The central proposition of this paper is that mathematics remediation should be treated not as an isolated 

tutoring activity but as a continuous instructional system capable of answering four questions: What 

competency is missing? What intervention is appropriate? Did the learner improve? Can the successful practice 

be sustained and responsibly replicated? 

POLICY ALIGNMENT AT A GLANCE 

RA 12028 (ARAL) • RA 10533 (contextualized K-12 curriculum) • DepEd Order No. 35, s. 2016 (Learning Action 
Cells) • DepEd Order No. 10, s. 2026 (summer remediation) • RA 12322 (pedagogical flexibility for mastery) • RA 

12321 (Last Mile and GIDA Schools) • CFO BaLinkBayan (localized diaspora engagement) 

 

                                                      
1Republic of the Philippines. Republic Act No. 12028, Academic Recovery and Accessible Learning (ARAL) Program Act. October 16, 2024. 
https://lawphil.net/statutes/repacts/ra2024/ra_12028_2024.html 
2Department of Education. “DepEd, Nagtala ng Pag-angatsa Literacy at Numeracy sa Buong Bansa.” May 6, 2026. 
https://www.deped.gov.ph/2026/05/06/deped-nagtala-ng-pag-angat-sa-literacy-at-numeracy-sa-buong-bansa/ 
3Fernandez, Laurence Anthony Villar. “Designing a Scalable Math Remediation Framework for At-Risk High School Students in Alignment with 
National Graduation and Equity Goals.” International Research Journal of Education and Technology 8, no. 8 (August 2025): 662–670. 
https://www.irjweb.com/user_upload/Designing%20a%20Scalable%20Math%20Remediation%20Framework%20for%20At-
Risk%20High%20School%20Students%20in%20Alignment%20with%20National%20Graduation%20and%20Equity%20Goals.pdf 
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I. Mathematics Recovery as a Philippine Educational Priority 

The legal and policy foundation for systematic mathematics intervention in the Philippines is substantial. 

Republic Act No. 10533, the Enhanced Basic Education Act of 2013, requires the basic-education curriculum to 

be learner-centered, inclusive, developmentally appropriate, relevant, responsive, research-based, culture-

sensitive, contextualized, and sufficiently flexible to permit localization according to the educational and social 

circumstances of schools and communities. These principles are especially important in remediation because 

mathematical difficulty rarely appears in identical form across learners or school settings.
4
 

Republic Act No. 12028 sharpened that policy direction by establishing the ARAL Program as a national 

learning intervention. The statute covers learners who fall below minimum proficiency levels in reading, 

mathematics, and science or who are failing examinations as assessed by teachers. It requires assessment before 

intervention and regular assessment of learner progress. The resulting statutory logic is clear: intervention 

should begin with evidence of need and should continue through evidence of progress.
5
 

This requirement justifies the EquiMath emphasis on diagnostic instruction. A learner who cannot solve a linear 

equation may not primarily have an “Algebra problem.” The underlying difficulty may involve integer 

operations, fractions, proportional reasoning, symbolic language, or multi-step reasoning. Repeating a grade-

level lesson without identifying the prerequisite gap can reproduce the same failure. Diagnostic remediation 

instead locates the missing competency and constructs a scaffolded pathway back toward grade-level mastery. 

The alignment is therefore substantive rather than cosmetic. EquiMath is not aligned with ARAL merely 

because both address mathematics. It is aligned because both depend upon a sequence of identification, targeted 

support, monitoring, and demonstrated improvement. This common logic makes EquiMath suitable as a 

supplementary implementation framework within the larger Philippine learning-recovery architecture. 

II. From Remediation Program to Remediation System 

DepEd Order No. 10, s. 2026 provides current administrative direction for the implementation of the 2026 

Summer Remediation Programs. DepEd subsequently reported that approximately 2.7 million learners in 

Grades 2 through 11 were expected to receive targeted reading and mathematics support during the summer 

implementation period. The effort mobilized teachers and other qualified educational personnel within a 

national learning-recovery program.
67

 

The scale of this intervention demonstrates institutional capacity. It also reveals why remediation should extend 

beyond a single summer cycle. Learners may develop new gaps during the school year, and teachers need a 

                                                      
4Republic of the Philippines. Republic Act No. 10533, Enhanced Basic Education Act of 2013, sec. 5. May 15, 2013. 
https://lawphil.net/statutes/repacts/ra2013/ra_10533_2013.html 
5Republic of the Philippines. Republic Act No. 12028, Academic Recovery and Accessible Learning (ARAL) Program Act, secs. 3, 5–7. October 16, 
2024. https://lawphil.net/statutes/repacts/ra2024/ra_12028_2024.html 
6Department of Education. “Angara, Kinilala ang Papel ng mga Guro at Tutors saPagsisimula ng Summer Remediation.” May 5, 2026. 
https://www.deped.gov.ph/category/media/press-releases/page/3/ 
7Department of Education. DepEd Order No. 10, s. 2026, Guidelines for the Implementation of 2026 Summer Remediation Programs. April 28, 2026. 
https://www.deped.gov.ph/2026/04/29/april-28-2026-do-010-s-2026-guidelines-for-the-implementation-of-2026-summer-remediation-programs/ 
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mechanism for recognizing and responding to those gaps before they accumulate into repeated failure, 

disengagement, or delayed progression. 

EquiMath Philippines therefore reframes remediation as a school-year system with four integrated components. 

A. Philippine Mathematics Remediation Modules 

The first component consists of modular intervention resources in foundational numeracy, pre-algebra 

readiness, Algebra, Geometry, mathematical reasoning, problem solving, data interpretation, competency 

recovery, and transition into higher-level mathematics and STEM coursework. Each module would begin with a 

diagnostic entry point and include competency maps, scaffolded instruction, formative assessment, targeted 

practice, teacher guidance, and accommodations for learners who require additional support. 

The modular design is intentional. It permits schools to use only the components relevant to identified learner 

needs rather than adopting an entire package regardless of context. This is consistent with the Philippine policy 

preference for responsiveness and localization rather than one-size-fits-all implementation. 

B. Teacher Intervention Toolkit 

The second component translates policy expectations into practical teacher instruments: diagnostic templates, 

skill-gap maps, remediation sequences, progress-monitoring forms, differentiated activity banks, small-group 

intervention protocols, learner-conferencing guides, parent communication templates, and teacher-reflection 

tools. The aim is to reduce the distance between assessment data and classroom action. 

C. Digital and Low-Technology Integration 

The third component uses technology where it materially improves visualization, practice, formative feedback, 

or progress tracking. However, a Philippine framework cannot assume continuous broadband access, device 

availability, or paid platform subscriptions. Each core resource should therefore have an online and low-

connectivity equivalent: an interactive lesson may be paired with a downloadable presentation; a digital 

assessment may be paired with a printable version; a synchronous demonstration may be paired with a recorded 

or transcript-based alternative. 

D. Train-the-Trainer Capacity Development 

The fourth component develops selected Filipino educators as mentors, instructional coaches, and facilitators 

capable of reproducing training, guiding Learning Action Cells, adapting resources, and supporting classroom 

implementation. This component is essential because genuine scale is achieved when professional knowledge 

becomes locally owned. Replication should reduce dependence on the original developer rather than deepen it. 

III. Learning Action Cells as the Primary Professional-Development Pathway 

DepEd Order No. 35, s. 2016 established the Learning Action Cell (LAC) as a school-based continuing 

professional-development strategy and describes it as a professional learning community through which 
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teachers improve practice and learner achievement. This makes the LAC an existing institutional pathway 

through which EquiMath methods can be contextualized, tested, refined, and shared.
8
 

The alignment is particularly strong because EquiMath requires recurring teacher inquiry rather than one-time 

training. A mathematics-focused LAC can review learner data, identify a common misconception, design an 

intervention lesson, implement that lesson, examine learner work, adjust instruction, and document the result. 

In that model, professional development becomes inseparable from actual learner evidence. 

MATHEMATICS LAC CYCLE 

Learner Data Review  →  Identify Competency Gap  →  Co-Design Intervention  →  Implement  →  Review Learner 
Work  →  Adjust  →  Document Effective Practice 

 

This architecture is also consistent with the statutory professionalization of teaching. Republic Act No. 7836 

declares that teachers perform a vital role in nation-building and links quality education to the 

professionalization of the teaching profession. Philippine jurisprudence has likewise recognized that the 

constitutional commitment to quality education may operate together with reasonable professional standards for 

teachers. In Brazil v. STI Education Services Group, Inc., the Supreme Court discussed the State policy of 

protecting and promoting quality education in relation to statutory teacher-qualification requirements.
910

 

The implication for mathematics recovery is direct: a sustainable intervention strategy must invest not only in 

learner materials but also in the professional judgment of teachers who diagnose, adapt, implement, and 

evaluate those materials. 

IV. Contextualization, Mastery, and Pedagogical Flexibility 

A Philippine adaptation of EquiMath must proceed through contextualization rather than duplication. Republic 

Act No. 10533 requires contextualized and flexible curriculum development, while Republic Act No. 12322, 

which amended Section 5 of RA 10533 in 2026, authorizes DepEd to employ the pedagogical approach it 

deems most effective to ensure mastery of knowledge and skills after each level. The amended law further 

requires periodic review of the curriculum and approach for relevance and effectiveness
.11

 

This amendment provides a particularly strong justification for an evidence-generating framework. EquiMath 

Philippines should not claim that one imported method is universally superior. Instead, it should offer 

structured options, measure implementation, and retain only those practices that demonstrate suitability for 

Philippine learners and local school conditions. 

                                                      
8Department of Education. DepEd Order No. 35, s. 2016, The Learning Action Cell as a K to 12 Basic Education Program School-Based Continuing 
Professional Development Strategy for the Improvement of Teaching and Learning. June 7, 2016. https://www.deped.gov.ph/2016/06/07/do-35-s-2016-
the-learning-action-cell-as-a-k-to-12-basic-education-program-school-based-continuing-professional-development-strategy-for-the-improvement-of-
teaching-and-learning/ 
9Brazil v. STI Education Services Group, Inc., G.R. No. 233314, November 21, 2018, Supreme Court of the Philippines. 
https://lawphil.net/judjuris/juri2018/nov2018/gr_233314_2018.html 
10Republic of the Philippines. Republic Act No. 7836, Philippine Teachers Professionalization Act of 1994, secs. 2–3. December 16, 1994. 
https://lawphil.net/statutes/repacts/ra1994/ra_7836_1994.html 
11Republic of the Philippines. Republic Act No. 12322, An Act Allowing the Department of Education the Flexibility to Determine the Pedagogical 
Approaches to Be Implemented in the Basic Education Curriculum. August 2, 2026. https://lawphil.net/statutes/repacts/ra2026/ra_12322_2026.html 
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Accordingly, adaptation should consider curriculum competencies, baseline performance, class size, 

instructional time, language, teacher workload, disability and accessibility needs, technology, socioeconomic 

conditions, local culture, school leadership, and availability of community support. A model that works in a 

large urban secondary school may require substantial modification in a rural school, an Indigenous community, 

a multigrade environment, or a school with intermittent connectivity. 

The policy alignment is therefore one of method: RA 12322 places mastery and periodic review above rigid 

adherence to a single pedagogical approach; EquiMath similarly treats instructional design as iterative, 

measurable, and adjustable. 

V. Reaching Last-Mile, GIDA, and Underserved Schools 

Republic Act No. 12321, the Last Mile and GIDA Schools Act, institutionalizes support for public basic-

education schools in geographically isolated and disadvantaged areas and underserved communities. The law 

directs government support toward context-responsive programs and multi-stakeholder mechanisms intended to 

improve access and educational quality in hard-to-reach settings.
12

 

For EquiMath Philippines, this creates a design obligation. Scalability should not be defined by technological 

sophistication. It should be defined by whether the instructional principles remain usable when bandwidth, 

devices, staffing, or specialist support are limited. 

A single EquiMath intervention can therefore exist in multiple delivery forms: an interactive lesson for 

connected classrooms; a downloadable presentation for intermittent connectivity; a printable teacher guide for 

offline use; a learner worksheet or intervention card; a recorded demonstration accessible asynchronously; and 

a paper-based or digital assessment using the same competency indicators. 

This flexibility is not an accessory to the framework. It is part of its equity rationale. A remediation model that 

functions only in well-connected schools risks reproducing the very instructional disparities that learning 

recovery is intended to reduce. 

VI. Evidence, Measurement, and Continuous Improvement 

A remediation framework should be judged by evidence of improved learning rather than by the number of 

materials distributed or training sessions conducted. RA 12028 requires assessment and continuing monitoring 

within the ARAL Program, while DepEd’s 2026 national reporting demonstrates how system-level data can 

identify both improvement and continuing need.
13

 

DepEd reported that the number of learners classified as not or low proficient in mathematics decreased from 

approximately 13 million to 6.8 million during School Year 2025-2026. The same report emphasized that 

Grades 7-10 require intensified attention. These figures are important not because they end the debate over 

                                                      
12Republic of the Philippines. Republic Act No. 12321, Last Mile and GIDA Schools Act. July 22, 2026. 
https://lawphil.net/statutes/repacts/ra2026/ra_12321_2026.html 
13Republic of the Philippines. Republic Act No. 12028, Academic Recovery and Accessible Learning (ARAL) Program Act, sec. 6. October 16, 2024. 
https://lawphil.net/statutes/repacts/ra2024/ra_12028_2024.html 
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remediation, but because they illustrate the value of measuring recovery by learner stage and using the results to 

redirect instructional effort.
14

 

EquiMath Philippines should therefore measure outcomes at three levels. At the learner level, indicators may 

include diagnostic-to-post-intervention growth, mastery of identified competencies, formative-assessment 

improvement, attendance, engagement, and persistence. At the teacher level, indicators may include completion 

of training, demonstrated diagnostic practice, implementation of differentiated instruction, participation in LAC 

cycles, and production of locally adapted resources. At the system level, indicators may include implementation 

fidelity, resource burden, number of trained facilitators, school participation, sustainability of professional-

learning communities, and continued use of materials after initial support ends. 

The governing question is not simply whether an intervention occurred. It is: what worked, for whom, under 

what conditions, at what cost, and with what evidence that the practice can be responsibly reproduced? 

VII. Pilot-to-Scale Implementation Architecture 

National scale should begin with disciplined local implementation rather than immediate universal adoption. 

EquiMath Philippines therefore uses a five-phase sequence. 

Phase One — Diagnose and Contextualize 

Participating schools identify priority competencies and learner groups through existing assessments, classroom 

evidence, and teacher observation. EquiMath resources are then mapped against relevant Philippine 

competencies and adapted to school conditions. 

Phase Two — Pilot 

A manageable cohort of teachers and learners implements selected modules. Teachers receive orientation and 

coaching before and during implementation. Baseline measures and follow-up evidence are collected using 

agreed indicators. 

Phase Three — Evaluate and Refine 

Teachers, school leaders, and facilitators examine learner outcomes, implementation barriers, resource 

demands, accessibility, and usability. Materials are revised before expansion. Unsuccessful practices are 

modified or discontinued rather than protected merely because they were part of the original model. 

Phase Four — Develop Local Trainers 

Teachers who demonstrate instructional capability and facilitation potential receive additional preparation in 

coaching, lesson demonstration, data interpretation, mentoring, LAC facilitation, and documentation of 

practice. 

                                                      
14Department of Education. “DepEd, Nagtala ng Pag-angatsa Literacy at Numeracy sa Buong Bansa.” May 6, 2026. 
https://www.deped.gov.ph/2026/05/06/deped-nagtala-ng-pag-angat-sa-literacy-at-numeracy-sa-buong-bansa/ 
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Phase Five — Replicate Responsibly 

Expansion occurs through Philippine-based trainers who reproduce the model within additional schools or 

professional networks while maintaining common standards for diagnosis, implementation, monitoring, and 

evaluation. 

PILOT-TO-SCALE MULTIPLIER 

Framework Developer  →  Philippine Lead Trainers  →  School/Division Facilitators  →  Teacher Learning 
Communities  →  Classroom Implementation  →  Learner Evidence  →  Refinement  →  Replication 

 

The justification for this sequence lies in Philippine policy itself: RA 12322 emphasizes effectiveness and 

review, RA 12028 emphasizes assessment and learner progress, and DepEd Order No. 35 provides an existing 

mechanism for school-based professional learning. The model therefore scales through evidence and capacity 

rather than through branding. 

VIII. Overseas Filipino Knowledge as a Philippine Development Resource 

EquiMath Philippines also fits within a broader government framework for engaging non-resident Filipinos in 

national and local development. The Commission on Filipinos Overseas (CFO), through BaLinkBayan, 

provides a digital gateway through which overseas Filipinos may connect with opportunities involving 

investment, philanthropy, volunteering, government services, and the transfer of knowledge, expertise, skills, 

and networks.
15

 

The relevance of this framework became more concrete in 2026. In July, CFO and the City Government of 

Laoag conducted capacity-building activities to strengthen a localized BaLinkBayan framework, with the local 

government emphasizing the continuing participation of overseas Laoagueños in the city’s economic and social 

development. In August, CFO and the Provincial Government of Palawan similarly advanced cooperation 

intended to harness the contribution of non-resident Filipinos, including through knowledge exchange and other 

development activities.
1617

 

These initiatives support an important policy proposition: Philippine development participation need not be 

reduced to physical presence or remittances. Knowledge, professional networks, mentoring, digital 

collaboration, and structured expertise transfer can also constitute development contributions. 

For mathematics education, this creates a practical pathway for overseas Filipino educators to contribute 

through virtual master classes, curriculum-development workshops, mentoring, digital-resource production, 

action-research collaboration, demonstration lessons, professional-learning communities, and train-the-trainer 

programs conducted with Philippine educators and institutions. 

                                                      
15Commission on Filipinos Overseas. “BaLinkBayan.” BaLinkBayan Portal. Accessed September 30, 2026. https://balinkbayan.gov.ph/ 
16Commission on Filipinos Overseas. “CFO, Palawan LGU to Harness Non-resident Filipinos in Local Economic Development.” August 4, 2026. 
https://balinkbayan.gov.ph/news/cfo-palawan-lgu-to-harness-non-resident-filipinos-in-local-economic-development 
17Commission on Filipinos Overseas. “CFO and LGU Laoag Collaborate to Build Localized Framework for Non-Resident Filipinos.” July 13, 2026. 
https://balinkbayan.gov.ph/news/cfo-and-lgu-laoag-collaborate-to-build-localized-framework-for-non-resident-filipinos 
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The model should nevertheless avoid one-way “expert transfer.” The purpose of diaspora engagement should 

be to accelerate Philippine ownership. The mature form of EquiMath Philippines is therefore one in which 

Filipino teachers increasingly design, teach, mentor, evaluate, and replicate the framework themselves. 

IX. Five-Year Philippine Knowledge-Transfer Roadmap 

Year Development Stage Principal Activities Target Outputs 

Year One Philippine Adaptation and 

Initial Pilot 

Review priority competencies and learning-recovery 

needs; develop four Philippine-adapted modules; 

prepare diagnostic and progress-monitoring tools; 

conduct virtual master classes; establish a resource 

repository. 

4 modules; 12 training sessions; 

at least 100 participating 

teachers; intervention toolkit; 

initial implementation report. 

Year Two Mentor and Trainer 

Development 

Deliver advanced remediation and coaching 

workshops; train participants in lesson study and 

peer mentoring; conduct demonstration sessions; 

certify an initial trainer cohort; revise materials 

using classroom feedback. 

At least 20 certified teacher-

trainers; at least 300 cumulative 

educators; coaching guide; 

demonstration resources; 

regional learning communities. 

Year Three Regional Expansion and 

Action Research 

Organize regional professional-learning 

communities; mentor teacher-led action research; 

publish a Philippine intervention handbook; conduct 

knowledge-sharing sessions; document model 

practices. 

Five regional learning 

communities; intervention 

handbook; action-research 

projects; regional mentor teams; 

implementation case studies. 

Year Four Advanced Innovation and 

National Dissemination 

Introduce responsible AI-assisted mathematics 

instruction; advanced data-informed intervention; 

digital assessment design; mathematics leadership; 

curriculum-innovation workshops; national 

knowledge-sharing symposium. 

AI-assisted mathematics guide; 

advanced trainer certification; 

expanded digital modules; 

demonstration repository; 

published implementation 

findings. 

Year Five Sustainability and Philippine-

Based Leadership 

Conduct final impact and implementation 

evaluation; publish best practices; appoint regional 

lead trainers; formalize succession and repository-

maintenance procedures; prepare the next 

implementation cycle. 

Sustainable trainer network; five-

year impact report; permanent 

digital repository; regional 

coordinators; revised 

implementation framework. 

The roadmap is deliberately developmental. It begins with adaptation and a bounded pilot, expands into trainer 

development, moves into regional professional ownership and action research, introduces advanced innovation 

only after foundational implementation is established, and ends with a succession structure. The sequence 

protects the framework from premature scaling and keeps the emphasis on Philippine-based sustainability. 

X. Emerging Legislative Direction 

Current legislative activity further illustrates the continuing national focus on foundational learning. Senate Bill 

No. 1853, filed during the 20th Congress in February 2026, proposes a K to 3 Foundational Learning and 

Nurturing Care Act centered on an Early Language, Literacy and Numeracy core, protected instructional time, 
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progressive prioritization, and integrated learner support. As of the Senate record reviewed for this paper, the 

measure remained pending in committee.
18

 

Because the bill is pending, it should not be treated as current law. Its value to this analysis is directional: it 

demonstrates continuing legislative attention to early numeracy, foundational learning, instructional time, and 

integrated learner support. The proposal complements the broader policy trajectory reflected in RA 12028 and 

the 2026 reforms affecting curriculum flexibility and underserved schools. 

A second legislative development has already matured into law. Senate Bill No. 1899, together with House Bill 

No. 5939, became Republic Act No. 12322 in August 2026. The progression from proposal to enactment 

illustrates that concern over pedagogical effectiveness has moved beyond debate and into statutory policy: the 

curriculum may employ the approach DepEd determines most effective for mastery, subject to periodic 

review.
19

 

XI. Policy Alignment and Implementation Justification 

EquiMath Philippines is justified not because it duplicates any single government program, but because it links 

several existing policy commitments into a practical implementation sequence. 

• RA 12028 justifies diagnostic identification, targeted mathematics intervention, continuing assessment, and 

measurable learner progress. 

• DepEd Order No. 10, s. 2026 demonstrates current administrative commitment to structured remediation at 

national scale. 

• DepEd Order No. 35, s. 2016 provides an existing school-based professional-development mechanism 

through which mathematics intervention can become collaborative teacher practice. 

• RA 10533 justifies contextualization, localization, responsiveness, and continuing teacher development 

rather than uniform implementation detached from school conditions. 

• RA 12322 strengthens the case for pilot-testing, review, refinement, and retention of approaches based on 

demonstrated contribution to mastery. 

• RA 12321 requires attention to the realities of geographically isolated, disadvantaged, and underserved 

schools and supports context-responsive implementation rather than technology-dependent design. 

• CFO BaLinkBayan initiatives provide a contemporary government framework for converting overseas 

Filipino knowledge, expertise, networks, and volunteer participation into localized development 

contributions. 

Taken together, these authorities support a model in which EquiMath functions as a supplementary 

implementation architecture rather than as a substitute for DepEd policy. Its value lies in connecting diagnosis, 

                                                      
18 Senate of the Philippines. Senate Bill No. 1853, K to 3 Foundational Learning and Nurturing Care Act, 20th Congress. Filed February 12, 
2026; pending in committee as of February 18, 2026. https://legacy.senate.gov.ph/lis/bill_res.aspx?congress=20&q=SBN-1853 
19Senate of the Philippines. Senate Bill No. 1899, Pedagogical Approaches in the Basic Education Curriculum, 20th Congress. Filed February 24, 2026; 
passed by both Houses May 6, 2026; consolidated with House Bill No. 5939 and enacted as Republic Act No. 12322. 
https://legacy.senate.gov.ph/lis/bill_res.aspx?congress=20&q=SBN-1899 
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intervention, professional learning, technology choice, measurement, local adaptation, and replication into a 

single cycle that can be evaluated against Philippine educational objectives. 

XII. Policy Recommendations 

First, mathematics recovery should operate through a diagnostic-to-mastery continuum rather than as an 

isolated remedial event. Every intervention should begin with a defined competency gap and end with evidence 

showing whether the gap narrowed. 

Second, teacher capacity should be treated as a core learning-recovery investment. LACs offer an existing 

institutional platform for learner-data review, intervention design, lesson study, mentoring, peer feedback, and 

action research. 

Third, remediation resources should follow a technology-flexible design standard. Where practicable, each core 

instructional resource should have both connected and low-connectivity forms so that digital inequality does not 

become instructional inequality. 

Fourth, schools should adopt a pilot-measure-refine-scale discipline. New approaches should begin with 

defined learner needs, baseline measures, manageable implementation, documented outcomes, and structured 

revision before broader adoption. 

Fifth, successful interventions should deliberately develop local trainers. Replication becomes sustainable when 

Philippine teachers can train, coach, and support other Philippine teachers. 

Sixth, intervention design should explicitly account for Last Mile, GIDA, rural, multilingual, and resource-

constrained schools. RA 12321 provides a contemporary statutory basis for context-responsive support in 

underserved communities.
20

 

Finally, diaspora knowledge exchange should be treated as a supplementary public-development resource. 

CFO’s localized BaLinkBayan initiatives demonstrate a government-supported model through which non-

resident Filipinos can contribute expertise, networks, volunteer service, and knowledge to Philippine 

development.
21

 

XIII. Conclusion 

The Philippines does not lack commitment to mathematics recovery. Recent legislation, DepEd intervention 

programs, teacher-development policy, curriculum reforms, assessment systems, Last Mile initiatives, and 

diaspora-engagement mechanisms demonstrate substantial institutional movement toward stronger learning 

outcomes. The remaining challenge is to connect those commitments into durable school-level practice. 

EquiMath Philippines offers one such connecting framework. It links learner diagnosis, targeted remediation, 

teacher development, technology choice, professional-learning communities, local adaptation, outcome 

measurement, and train-the-trainer replication into a continuing instructional cycle. 

                                                      
20Republic of the Philippines. Republic Act No. 12321, Last Mile and GIDA Schools Act, secs. 7–10. July 22, 2026. 
https://lawphil.net/statutes/repacts/ra2026/ra_12321_2026.html 
21Commission on Filipinos Overseas. “BaLinkBayan.” BaLinkBayan Portal. Accessed September 30, 2026. https://balinkbayan.gov.ph/ 
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IMPLEMENTATION PRINCIPLE 

Every intervention should respond to evidence. Every teacher-training activity should lead toward application. 
Every application should generate measurable learning information. Every result should inform refinement. 

Every effective practice should become transferable professional knowledge. 

 

The framework is therefore aligned with Philippine policy not because its terminology resembles existing 

programs, but because its operating logic corresponds to the country’s statutory and administrative direction: 

academic recovery under RA 12028; contextualized curriculum under RA 10533; collaborative teacher 

development through Learning Action Cells; pedagogical flexibility and mastery under RA 12322; context-

responsive support for underserved schools under RA 12321; and increasingly localized mechanisms through 

which overseas Filipinos may contribute expertise to Philippine development. 

Under this model, knowledge transfer is not completed when information is presented. It is completed when 

Philippine educators can contextualize the knowledge, apply it, measure it, improve it, teach it to others, and 

sustainit independently. 
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